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Review details

Our education system aspires to become the best in Australia by seeking growth for every student, in every
class and in every school.

The purpose of the External School Review (ESR) is to support schools to raise achievement, sustain high
performance and to provide quality assurance to build and sustain public confidence in government schools.

The External School Review framework is referenced throughout all stages of the ESR process.

This report outlines aspects of the school's performance verified through the review process according to
the framework. It does not document every aspect of the school's processes, programs and outcomes.

We acknowledge the support and cooperation provided by the staff and school community. While not all
review processes, artefacts and comments are documented here, they have all been considered and
contribute to the development and directions of this report.

This review was conducted by Rob Mclaren , Review Officer of the department's Review, Improvement and
Accountability directorate and John Tiver and Marion Coady, Review Principals.

Review Process

The following processes were used to gather evidence relevant to the lines of inquiry:
e Presentation from the Principal

e Class visits

e Attendance at staff meeting

e Document analysis

e Discussions with:

Governing Council representatives
- Leaders

- Parent groups

- School Services Officers (550s)

- Student representatives

- Teachers.
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School context

Thebarton Senior College caters for new arrivals, SACE and VET students. It is situated 5kms from the
Adelaide CBD. The enrolment in 2021, as at the February census, is 921. Enrolment at the time of the
previous review was 954. The local partnership is West Torrens.

The school has a 2020 ICSEA score of 957 and is classified as Category 3 on the Department for Education
Index of Educational Disadvantage.

The school population includes 1% Aboriginal students, 1% students with disabilities, 69% students with
English as an additional language or dialect (EALD) background, less than 6 children/young people in care
and 79% of students eligible for School Card assistance.

The school leadership team consists of a principal in their 5™ year of tenure, and the following leaders:

e deputy principal in their 3" year of tenure

e four assistant principals

e five B2 senior leadership positions: SACE, Vocational Education and Training (VET)/Registered Training
Organisation management, science and numeracy, EALD, and Design and Technology

e thirteen B1 leaders - 3 of whom are in acting leadership roles.

There are 112 teachers, including 3 in the early years of their career and 31 Step 9 teachers.

The previous ESR or OTE directions were:
Direction 1 Continue to ensure teaching and learning strategies are effective in engaging all students.

Direction 2 In order to improve curriculum planning and teaching, review and reshape site leader roles
and responsibilities to better align with site improvement priorities and strategic planning.

Direction 3 Ensure greater cohesion of teaching and learning through review and alignment of key
programs, including VET, SACE and NAP.

Direction 4 In order to enhance self-review processes, consolidate the use of data to inform practice
both within classrooms and across the school.

What impact has the implementation of previous directions had on school improvement?

Continue to ensure teaching and learning strategies are effective in engaging all students:

e High-quality curated curriculum resources were developed across the New Arrival Program, SACE
and VET.

e Created subject-specific Moodle learning with aligned resources for consistency.

e A college teaching and learning statement was recently completed and will form an agreed basis for
a common language and future professional learning on teaching and learning practices.

e Student feedback through the Pivot perception survey confirmed the impact of these strategies,
with steady increases in Standard 3 (Plan for and implement effective teaching and learning) and
Standard 4 (Create and maintain safe and supportive learning environments) APST ratings.

e Implementation of a 'Scaffolding Numeracy in the Middle Years' diagnostic and intervention
program.
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e Maths and SACE Stage 1 Maths classes have Learning and Assessment Framework levels for each
student (foundational numeracy level), and all classes run targeted tutorial/intervention time.

e Implemented flexible curriculum is engaging students with specific curriculum interests and diverse
needs.

In order to improve curriculum planning and teaching, review and reshape site leader roles and
responsibilities to better align with site improvement priorities and strategic planning:

e Leadership appointments helped with significant evaluation of systems and processes for school
improvement planning and oversight of curriculum planning and teaching.

e Literacy and pedagogy improvement was strengthened through coaching practices across all
faculties, shifts of practice strategies and the established teaching and learning statement.

e Redefined leadership roles meet student needs and learning outcomes better. A range of
project/pathway manager release positions allowed teachers to meet strategic requirements and
build leadership capacity.

Ensure greater cohesion of teaching and learning through review and alignment of key programs,
including VET, SACE and New Arrival Program:

e Allleader performance and development plans align to current role descriptions, the 2021-2023
Strategic Directions and the school improvement plan (SIP). Faculty plans contain goals relevant to
whole-school directions.

e A SACE teacher checklist clarifies expectations for SACE subjects, building consistency and guiding
early career teachers, or teachers new to SACE.

e Skills mapping takes place for all Stage 2 students to achieve their SACE.

e Redevelopment of the New Arrival Program provides clearer pathways and assists students with
exiting, depending on their Learning English: Achievement and Proficiency (LEAP) levels, into the
Intensive English Learning Program (IELP), VET or SACE.

In order to enhance self-review processes, consolidate the use of data to inform practice both within
classrooms and across the school:

e Consolidated data sets inform teacher practice across the school, referencing an agreed and
published data schedule.

e The implemented language, literacy and numeracy diagnostic tool expands the range of measures
teachers have to inform their practice.

e LEAP levels communicated via DayMap, as a direct measure of student writing, enable all teachers
to tailor their teaching to the needs of students, and leadership in making decisions about
classroom support.
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Lines of inquiry
Effective school improvement planning

How effectively does the school monitor and enhance its improvement strategies and actions based
on their impact on student learning, pedagogical and assessment practice?

The Principal’s presentation outlined a collaborative approach to the development and ongoing
implementation of the school's SIP. In constructing the plan, leaders' shared analysis of student achievement
data from various sources, with teachers identifying strengths, weaknesses, gaps, and trends, with goals for
improvement in reading, writing and numeracy, established.

Leaders outlined a range of strategies used to build teacher capacity to meet the needs of a diverse student
cohort. Past initiatives in the 'shifts in practice' assisted staff with researching pedagogical approaches,
reflecting on current practice, implementing strategies and sharing best practice. Many teachers
commented positively on this initiative. One of its primary outcomes highlighted that traditional pedagogical
techniques from the past were not meeting current student needs.

A comprehensive data schedule supports teachers to refine their practice and monitor student achievement,
evaluating their impact on student learning. Several teachers described how they continuously reviewed
student achievement and learner growth in faculty group meetings and informal discussions with colleagues.
Some believed various measures gave them an indication of their impact on learning, including formative
feedback in the teaching and learning cycle, and perception and classroom survey feedback. Others saw
feedback from a leader and peer class observations, mentors and team teaching, as crucial in shaping their
practice improvement.

Learning area leaders monitored the progress of their action plans using a range of student achievement
data in faculty group discussions. Some leaders and teachers referred to data and evidence in performance
development discussions with line managers on how they were progressing in their goals aligned to the
school strategic plan, SIP and faculty action plans, but this was not consistent across the school. Leaders
acknowledged the importance of developing agreements about valid and clear growth in literacy and
numeracy for their student context, to inform the school and teachers more accurately of their impact on
learning.

A strategic opportunity exists to develop agreements on quality evidence, processes, and structures that
support self-review at a school, cohort, and individual teacher level, to determine the impact of actions on
student learning.

Direction 1 Further strengthen school improvement practices, through agreements of processes,
utilising defensible data and evidence of learning growth that support the school and
individual teacher self-review.
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Effective teaching and student learning

How effectively are teachers analysing assessment and feedback data to inform differentiated
curriculum planning and instruction?

The student community is diverse in its composition, with learners coming from a range of previous
educational contexts. The review panel acknowledges and commends the college in its ongoing efforts to
provide all students with a course of study and learning support to succeed in their chosen pathway. Many
students highlighted the strong encouragement given by their teachers, who they believe care for them and
want them to succeed.

To ensure student needs are catered for, the college undertakes rigorous placement processes in which
counsellors enrol students into courses within the New Arrivals Program, VET or SACE, based on individual
student need. At the commencement of each semester, teachers supply an initial introductory unit task that
guides teachers and leaders planning for learning and intervention when marked. Students have unlimited
access to the curriculum through comprehensive Moodle learning, where teachers develop highly scaffolded
learning resources and tasks. Accessible communication about student progress, and achievement between
the college and home, in termly and five-weekly traffic light reports, occurs through parent and student
portals on the school DayMap learner management system.

Leaders detailed how consistency was achieved in assessment practices and task design. Learning intentions
and success criteria to make learning expectations more explicit were observed in many classrooms.
Teachers use a standard task template to present their learning and assessment tasks, aiding better
navigation of task text. Additionally, some teachers outlined how they deconstructed exemplars of quality
student work with classes, to identify what features make it successful. There is a strong focus on teachers
using formative feedback to check for understanding and support students in their next steps in learning.
Several teachers described the importance of this feedback in guiding students through highly scaffolded
and differentiated tasks, and how they engaged in internal moderation activities to drive consistency in
teacher judgment.

A range of assessment strategies are used by teachers to inform students of their learning progress and
achievement and, in several cases, to inform teachers about the quality of their practice. Leaders
acknowledged that work was continuing in refining assessment processes and data sources that best
describe learner growth. An opportunity exists to strengthen the current teaching and learning statement to
guide teacher practice, by strategically developing proven assessment practices and data sources that
accurately describe student learning progress.

Direction 2 Strengthen the current teaching and learning statement by developing an evidence-based
assessment and feedback framework of highly effective assessment practice.
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Effective teaching and student learning

To what extent do teachers ensure that students have authentic influence in their learning?

The college successfully uses various strategies to involve students in college life and seek their opinions to
shape improvement. Regular student perception surveys allow teachers and the college to gauge the impact
of teaching practice on student learning. Feedback from these surveys, described by many teachers as
valuable, formed the basis of improvement discussions in faculty and PDP meetings. Students appreciate the
chance to provide their opinions about their learning, environment and school improvements. However,
several students commented that they did not necessarily see changes in practices. Several teachers
preferred end-of-unit or semester reviews using surveys or conversations with their classes.

Some teachers describe task design as a tool that supported agency in learning. Student choices in
presentation modes or how students worked as individuals or groups, were viewed as necessary to support
the literacy skills of some students.

Broader opportunities for students to connect with others, shape college life and connect with the
community are available in student-organised projects and clubs. Project teams promote engagement and
connection with others and the community, with some links to the curriculum. Student-run clubs are highly
successful, fostering cultural awareness and sporting activities and competitions. Students in clubs, such as
the Student Voice and Rotaract team, commented positively on possibilities within the college to enhance
their leadership and observational skills. Some saw value in being involved in the development of the
teaching and learning statement recently designed to guide teacher practice. Members were interested in
taking a more significant role in influencing the support for students, and contributing to improvements in
teaching and learning.

It was clear students are enthusiastic when provided opportunity to engage in conversations that shape their
learning. However, teacher responses indicated a need for more importance to be placed on fostering
student agency in classes. When describing their learning, students lacked a consistent language and
strategies to use when challenged. Opportunities exist to develop staff and students' capacity as partners in
teaching and learning, with agreed structures, processes, and a language of learning that enables co-design
and ‘student voice'.

Direction 3 Promote greater student ownership and achievement in learning by strategically
developing teachers and students' capacity to be partners in learning, with a common
language fostering authentic student agency and co-design.
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Outcomes of the External School Review 2021

At Thebarton Senior College, the influence of previous directions is seen in documentation, through proven
planning processes and targets to raise student achievement. Effective leadership provides strategic
direction, planning and targeted interventions. Systems that build capacity are developing, positively
affecting teacher and leader practice. The school is providing effective conditions for student learning.

The principal will work with the Education Director to implement the following directions:

Direction 1 Further strengthen school improvement practices, through agreements of processes,

utilising defensible data and evidence of learning growth that support the school and

individual teacher self-review.

Direction 2 Strengthen the current teaching and learning statement by developing an evidence-based
assessment and feedback framework of highly effective assessment practice.

Direction 3 Promote greater student ownership and achievement in learning by strategically

developing teachers and students' capacity to be partners in learning, with a common
language fostering authentic student agency and co-design.

Based on the school's current performance, Thebarton Senior College will be externally reviewed again in

2024,

Danielle Chadwick
A/Director
Review, Improvement and Accountability

P

Eva Kannis-Torry
Principal
Thebarton Senior College

/S

Anne Millard
Executive Director

Partnerships, Schools and Preschools

Governing Gouncil Chairperson
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Appendix 1

School performance overview

The External School Review process includes an analysis of school performance as measured against the
Department for Education Standard of Educational Achievement (SEA).

SACE

In terms of SACE completion in 2020, 62% of students enrolled in February, and 94% of those enrolled in
October, who had the potential to complete their SACE, did go on to successfully achieve SACE. This result
for October SACE completion represents little or no change from the historic baseline average.

For compulsory SACE Stage 1 and 2 subjects in 2019, 94% of students successfully completed their Stage 1
Personal Learning Plan, 88% of students successfully completed their Stage 1 literacy units, 86% successfully
completed their Stage 1 numeracy units and 99% successfully completed their Stage 2 Research Project.

For attempted Stage 2 SACE subjects in 2020, 96% of grades achieved were at 'C-'level or higher, 22% of
grades were at an 'A' level and 44% of grades were at a ‘B' level. This result is an improvement for the 'C-'
level or higher grade, an improvement for the 'A' level grade and little or no change for the 'B' level grade
from the historic baseline averages. Between 2018 and 2020, the trend for 'C-' or higher has been upwards,
from 95% in 2018 to 96% in 2020. There were also 8 students who were successful in achieving a merit.

Sixty-two percent of students completed SACE using VET, and there were 18 students enrolled in the Flexible
Learning Options (FLO) program in 2020.

In terms of 2020 tertiary entrance 88% of students achieved their first preference at university, 12% of
students went on to TAFE courses.
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